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Alexander and that it was a Hellenized Rome which
was incorporating into a universal empire the frag
ments of the former world empire of the first god-
king. If the attempts to unify the Greek world
politically were in no case permanent, that was as
much the fault of historic circumstances and geo
graphic influences as of any inherent defect in the
Greeks themselves. These attempts at any rate show
a steady progress toward larger and closer political
union, and they supplied to the Roman Empire not
merely the great unifying and leveling factor in Hel
lenism as a world culture with a world language (the
Greek koina), but also the complementary religious
bond to the universal citizenship ideal in the ante
cedents of the imperial cult, the stumbling block and
the competitor of the Hellenized and triumphant
Christianity.

BIOGRAPHICAL NOTE.

I. (1) Murray, G. The Rise of the Greek Epic
(1911). Lectures III and IV; Hogarth, D. G.
Ionia and the East. (1909).

I. (2) Zimmern, A. E. The Greek Common
wealth. (1911). Part I, Chaps. 1-4; Bury, J. B.
A History of Greece. (1902). Chap. 2.

1.(3) Zimmern. Greek Commonwealth. Part III,
especially chaps. 1-9; Cunningham, W. Western
Civilization in Its Economic Aspects. Vol. I.

I. (6) Meyer, Eduard. The Development of Indi
viduality in Ancient History. In Kleine Schriflen.
(1910).' Pp. 213 ff. Cf. also pp. 231 ff.

II. The best and most recent treatment^ and inter
pretation of the Greek city-state is to be found in Zim
mern, A. E. The Greek Commonwealth (1911), es
pecially in Part II, and in Ferguson, W. S. Greek
Imperialism. (1913). Chap. 1. Both the brilliant
monograph of Fustel de Coulanges, The Ancient City,
and Fowler's The City-State of the Greeks and Ro
mans are out of date.

III. The excellent Oro-hydrographic Wall-Map of
Europe. No. 2 (fifth edition), by Sydow-Habenicht
(Rand, McXally & Co.), is indispensable.

IV. To summarize graphically the work in the
class-room, outline maps should be used and the
pupils should be asked to make a series of progressive
maps to illustrate the political condition of the Greek
world and of the ancient world as a whole for each of
the four periods suggested, viz.: (1) 750 and 550-500
B.C.; (2) 116 and 404 B.C.; (3) 387 and 338 B.C.;
(4) 323, 277 and 146 B.C.

In addition to the standard histories of Greece, the
following books are especially recommended : Phillip-
son, C. The International Law and Custom of An
cient Greece and Rome (1913). 2 vols. Ferguson,
W. S. Greek Imperialism and Legalized Absolutism
en route from Greece to Rome. In the American
Historical Review, XVIII (1912). Pp. 29 ff. Tarn,
W. W. Antigonos Gonatas (1913). S. V. League,
Macedonia in Index. Freeman, E. History of Fed
eral Government in Greece and Italy (1893).
Wheeler, B. I. Alexander the Great (1900). Ency
clopaedia Britannica. S. V. Greece, Hellenism.
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The Point of View.

It is probable that the high-school teachers of sociul
studies have the best opportunity ever offered to any
social group to improve the citizenship of the land.
This sweeping claim is based upon the fact that the
million and a third high-school pupils is probably the
largest group of persons in the world who can be
directed to a serious and systematic effort, both
through study and practice, to acquire the social
spirit.
Good citizenship should be the aim of social studies
in the high school. While the administration and in
struction throughout the school should contribute xo
the social welfare of the community, it is maintained
that social studies have direct responsibility in thia
field. Facts, conditions, theories, and activities that
do not contribute rather directly to the appreciation
of methods of human betterment have no claim.

Under this test the old civics, almost exclusively a
study of government machinery, must give way to the
new civics, a study of all manner of social efforts to
improve mankind. It is not so important that the
pupil know how the President is elected as that he
shall understand the duties of the health officer in his
community. The time formerly spent in the effort to
understand the process of passing a law over the
President's veto is now to be more profitably used in
the observation of the vocational resources of the com
munity. In line with this emphasis the committee
recommends that social studies in the high school

shall include such topics as the following: Commun

ity health, housing and homes, public recreation, good
roads, community education, poverty and the care of

the poor, crime and reform, family income, savings
banks and life insurance, human rights versus prop
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erty rights, impulsive action of mobs, the selfish con
servatism of tradition, and public utilities.

Long as the foregoing list is, it is quite apparent
that many more vital topics could be added. It is
therefore important to understand that it is not the
purpose to give the pupil an exhaustive knowledge
of any one of these subjects, but rather to give him a
clue to the significance of these matters to him and
to his community, and to arouse in him a desire to

know more about his environment. It is to help him
to think " civically

"
and, if possible, to live " civic-

ally." Teacher and pupil must realize that they are
studying living things. They must not be content
with the printed page. Everything and everybody in
the community must be drafted into the service of the
boy and girl striving to become an effective part of
the
"
body politic

"
and a constructive member of the

social group. Companions in the schoolroom and on
the playgrounds, workers in philanthropy and reform,
government officials and business leaders, voters and
laborers of every class are all material for the class
room and laboratory in social studies.

History, too, must answer the test of good citizen
ship. The old chronicler who recorded the deeds of
kings and warriors and neglected the labors of the
common man is dead. The great palaces and cathe
drals and pyramids are often but the empty shells
of a parasitic growth on the working group. The
elaborate descriptions of these old tombs are but
sounding brass and tinkling cymbals compared to the
record of the joy and sorrows, the hopes and disap
pointments of the masses, who are infinitely more
important than any arrangement of wood and stone
and iron. In this spirit recent history is more im
portant than that of ancient times ; the history of our
own country than that of foreign lands ; the record
of our own institutions and activities than that of
strangers ; the labors and plans of the multitudes than
the pleasures and dreams of the few.

In order that the aim described above shall be
realized, the committee proposes to outline the five
following units of social studies:

(1) Community civics and survey of vocations.

(2) European history to 1600 or 1700 (including
English and colonial American history).

(3) European history since 1600 or 1700 (includ
ing contemporary civilization).

(4) United States history since 1760 (including
current events).

(6) Economics and civic theory and practice.

Community Civics.

The term " civics " is used here to include all the
possible activities of the good citizen, whether as an
individual or with private organizations or with gov
ernment. Community civics is intended to acquaint
pupils with the civic condition of their own commun
ity. Pupils visit in person and study at close range
the vital elements of their city, village, or rural area.
Personal visitation and first-hand information is a

distinctive feature of the course. It insures the
reality and simplicity necessary to a vital knowledge
of social forces. It tends to dignify those forces and
those places which the pupil usually despises because
they are familiar. Finally, knowledge of the neigh
borhood will show the pupil how an effective educa
tion will make him a productive citizen.
It is the belief of the committee that such a course
should be offered to the pupil as early as his powers
of appreciation allow. The advantages of early
acquaintance with the civic conditions are: First,
that the larger number of pupils in the lower grades
would be reached ; and, second, that many pupils
realizing the value of education would remain longer
in school. In view of this conviction it is fortunate
that several experiments have been successfully made
in the elementary grades. The following account,
taken from an article by Dr. J. Lynn Barnard, a
member of this committee, describes the methods
which he found successful in the elementary grades of
his practice school:

In the practice school (fifth to eighth school years, in
clusive) of the Philadelphia School of Pedagogy, the follow
ing tentative course in civics is gradually evolving, with
evident interest to hoth pupil and teacher:
In the first half of the fifth year a beginning is made with
the child's common experience within his home and his
school. Gas is the first subject taken up informally and
the children are encouraged to tell what they know about it
and its uses. The teacher guides the conversation so that
it naturally leads to the question of where we get our
gas. The gas pipe is traced through the house to the meter
and then to the street. When it is learned that the gas is
manufactured at a central plant, the children are encour
aged to visit it, with teacher or parent, and the result of
the visit is a letter or report on what was seen. In like
manner the subjects of electricity, water, sewage, and the
telephone are considered. After the service of the commun
ity to the child has been shown with each of the above, the
reciprocal duties of the child to the community are brought
out by careful questioning, which follows the lines of the
pupils' own observation and experience.
In the second half of the fifth year what the child sees
by looking out of the window, at home or at school, is
drawn upon for material. For example, the policeman, the
fireman, the postman, the street sweeper, the garbage col
lector, the ash collector are severally taken up in the man
ner already described, never omitting a possible trip and
report or forgetting to emphasize the corresponding duties
of citizenship resting upon the young citizens of the class.
During the early part of the sixth year some of the edu
cational institutions of the city are visited, such as schools,
playgrounds, parks, libraries, museums, historical buildings
and localities. Later in the year visits are made to the
various public institutions, such as city hall, bourse, custom
house, mint, armories and arsenals, hospitals, and juvenile
court. No regular text-books are used in the fifth and sixth
years, but much supplementary material is introduced by
the teacher to aid in the interpretation of what has been
observed on the various trips. Among other suitable read
ing books, special mention ought to be made of Richmand
and Wallach's Good Citizenship and Hill's Lessons for Junior
Citizens. By the close of the sixth year the pupils have
acquired a fund of first-hand civic information and experi
ence of a concrete and practical nature, no attempt having
been made to generalize or to discuss political rights or
duties from a legal standpoint. In fact, the word " govern
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ment" is not even used; only the more general term "com
munity."
In the seventh year more attention may safely be given
to the end and aim of governmental activity and the way
in which public and private agencies unite to accomplish
results. For the purpose no better introduction can be
found for Philadelphia girls and boys than the beginnings
and growth of community action in their home city. They
will see how various civic functions, such as street paving
and cleaning, and water supply, at first performed by each
householder for himself, were gradually taken over by each
municipality and performed for all alike. This concrete
example of community growth leads naturally to a discus
sion of the meaning of " community " and

" citizenship."
The important truth is impressed upon the pupils that they
are now citizens of various communities, namely, the home,
the school, the playground, the church, the city, the State,
the Nation. The family and the home as factors in this
community life are particularly emphasized, that the chil
dren may rightly appreciate the civic importance of the
home. Then follows the story of the making of American
citizens out of a constant stream of foreign immigrants,
both as to naturalization itself and as to the educative pro
cess that may fit the strangers into their new city environ
ment. A series of studies is next undertaken to find out
how the community aids the normal citizen in relation to
life, health, property, working and business conditions,

transportation and communication, education, recreation, re
ligious worship. This is naturally followed by a brief study
of how the community takes care of its subnormal citizens,

usually referred to as the dependents, the defectives, and the
delinquents. Emphasis is placed upon the idea of preven
tion, or of restoration wherever possible. Poverty, vice, and
crime are coming to be recognized as social diseases. This
is a fact which every boy and girl should be made to feel.
As each function is discussed, the organization of the city
government to do this community work is outlined, with
frequent reference to the Philadelphia charter and to ordi
nances of councils. Careful consideration is given to the
co-operation of private agencies with various municipal
bureaus and departments, that the pupils may see how com
munity and citizen work together. IJow the city gets its
money to do all it does is briefly explained.
By the time the eighth year is reached the pupil has be
come so thoroughly grounded in the governmental activities
of the city that he is ready to be taken into the larger
field of State and Nation. During the first term the work
shapes itself as follows: First, how the community aids
the normal citizen in his desire for health, security of per
son and property, business opportunity, education; and
second, how the community provides for its unfortunates,
by means of charitable and penal institutions. This includes
some consideration of the simpler forms of business law
and practice, and also some of the commoner types of crim
inal offenses and the method of their repression and punish
ment. The governmental organization —legislative, execu
tive, judicial —back of these activities is sketched in outline,
both as to selection and control of State officials, not for
getting to discover where the money is found to keep the
machinery going. During the second term of the eighth
year the pupils learn, as fully as the time permits, how the
Federal Government looks after the varied needs and inter
ests of a hundred million citizens and subjects, at home and
abroad.
While the study of municipal government is going on, the
class is organized on the plan of the Philadelphia city gov
ernment, so far as practicable, and then according to the
commission plan and by an easy transition, when State and
National Governments are reached the class takes on those
organizations, respectively. This will be recognized as dif

ferent from the well-known " school city " plan in that the
class is organized for purposes of instruction and not for
purposes of self-government.
For the seventh and eighth years, a helpful text-book has
been found which admirably illustrates the newer civics,
Dunn's " The Community and the Citizen."
It will be observed that throughout the last two years,
when the more serious study of civics is being attempted,
the order followed is invariably that of the child's own in
terest and appreciation, namely, from function to structure,
from the executive department which does things to the
legislative which plans the things to be done and the judicial
which interprets and helps enforce those plans; and then, if
necessary, to the charter or constitution which lays down
the legal powers and duties of each branch of government.
Moreover, the possibilities for co-operation between the
community, acting through government, and the citizens,
young and old, acting singly or in voluntary associations,
is never lost sight of. How great is this departure from
the solemn farce of practically memorizing the Federal Con
stitution —now in vogue in the city of Penn and elsewhere —
can best be appreciated by those teachers who are anxiously
awaiting deliverance from bondage through long-overdue
revision of their prescribed course of study.

While we are waiting for elementary schools to
introduce a course such as Dr. Barnard has outlined,
it is recommended that high schools undertake this
work in a form adapted to their pupils. It is prob
able, however, that a brief review of community
civics and further attention to a survey of vocations
will be a valuable introduction to high-school educa
tion even though the pupils have had the elementary
course in the grades.
The subject matter of community civics will vary
with the community in which the school is located.
Communities differ almost as much as individuals.
There are the large cities, the villages, and the open
country. They differ also as to the characteristics
and occupations of the people. It is the hope of the
committee to prepare outlines for each of the main
types of communities, certainly for rural and urban.
The topics given below are merely suggestive. jjp
An explanation of the value of " community
health

"
as one of the topics for this introductory

course will make clear the various elements to be con
sidered in selecting topics. The value of a topic for
this course depends upon its intrinsic importance to
the pupil as a citizen or potential citizen; upon the
possibility of presenting it to the boy or girl mind;
upon the attitude of the community toward the sub
ject, such as sensitiveness to the discussion of un
favorable conditions ; and upon its relation to other
studies. There is probably no subject which so well
meets all of these requirements as community health.
Certainly there is no other topic of more immediate
interest to everyone. Health can be made so concrete
that even a child can understand much about it.
While the community may be sensitive about certain
conditions, it is possible to present the facts so
definitely as not to injure the teacher's influence.
Community health and civic biology when taught in
the same school seem to overlap, and yet with the
co-operation of the teachers one course should help
the other. Civic biology goes to the health depart
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ment and observes the microscopic analysis of sputum
and the multiplication of bacteria in milk. Commun
ity health considers the economic loss caused by
deaths from impure milk. Civic biology explains
what is meant by

"
death from preventable causes

"
;

community health shows the scandalous carelessness
of a social system that permits 650,000 deaths from
preventable causes every year in the United States,
and then points out civic remedies.
Each of the following topics has been selected with
due reference to the foregoing requirements. The
logical and complete presentation of civics must wait
until a later period in the education of the pupil. In
this earlier period the immediate needs of the pupii
receive special consideration:

1. Community health.

2. Public recreation.

3. Public utilities, such as roads, street cars, water, gas,
and electricity.

4. Family income.
5. Savings banks and life insurance.

6. Poverty, its prevention, and the care of the poor.
7. Crime and reform; juvenile courts.

8. Classification of population with reference to age, sex.
occupation, and nationality.

9. Urban life.

10. Rural life.

11. Conservation of the soil and of other natural re
sources.

12. Human rights versus property rights.
13. Impulsive action of mobs and selfish conservatism of
tradition.

14. Social phases of education and the larger use of the
schoolhouse.

15. Government machinery.

Survey of Vocations.
The second part of the first unit is a survey of vo
cations. The following statement, prepared by Mr.
William A. Wheatley, a member of this committee,
describes his experience with such a course under his
supervision:
While the English, biology, and possibly physiography can
and should contribute to a knowledge of vocations, a survey
can be adequately accomplished only by making it a distinct
subject.
In the half-year course in vocations in the Middletown
(Conn.) High School there are studied by the boys fifty of
the common vocations, including professions, trades, and
other life occupations. A similar course, but somewhat
briefer, is being organized for the girls.
In studying each of the vocations we touch upon its
healthfulness, remuneration, value to society, and social
standing, as well as upon natural qualifications, general
education, and special preparation necessary for success.
Naturally we investigate at first hand as many as possible
of the vocations found in our city and vicinity. We have
each pupil bring from home first-hand and, as far as prac
ticable, " inside " facts concerning his father's occupation.
We also invite local professional men. engineers, business
men, manufacturers, mechanics, and agriculturists to pie-
sent informally and quite personally the salient features
of their various vocations. However, strange as it has
seemed to us, these experts, not being teachers, often miss

the mark completely and present phases of their work of
little interest or value to the pupils, although each speaker
has had explained to him carefully beforehand the purpose
of the course in vocations and specifically just what is de
sired in his particular address.
We have found the following works of most value in our
work: " What Shall Our Boys Do for a Living? " by Charles
F. Wingate; Doubleday, Page & Co.; " Careers for the Com
ing Men," a collection of articles, the Sallsfield Publishing
Co.; " What Shall I Do? " by J. S. Stoddard; Hinds, Noble
& Eldridge; and the general catalogue of the International
Correspondence Schools, of Scranton, Pa.
We are confident that this course, besides being intrin
sically interesting to the pupils, actually gives them greater
respect for all kinds of honorable work, helps them later to
choose more wisely their life work, convinces them of the
absolute necessity for a thorough preparation before enter
ing any vocation, and holds to the end of the high school
many who otherwise would have dropped out early in the
race. These results have actually been realized in our
practice. Should we then apologize when we ask that this
branch be given as much time as commercial arithmetic or
commercial geography, or one-half the time given to algebra,
or one-sixth the time given to German or French, or finally
one-eighth the time given to a course in Latin? A place
for it must be found in all our high schools, which are the
people's elementary colleges.

History.
The committee is now prepared to submit only two
provisional suggestions on history, namely, first, the
conception of history according to which pupils should
be instructed ; and, second, the division of the field of
history into three unit courses. This conception of
history is so well stated by Professor James Harvey
Robinson, a member of this committee, that we quote
from his article in the Proceedings of the American
Philosophical Society, May- June, 1911.
The older traditional type of historical writing was narra
tive in character. Its chief aim was to tell a tale or story
by setting forth a succession of events and introducing the
prominent actors who participated in them. It was a
branch of polite literature, competing with the drama and
fiction, from which, indeed, it differed often only in the
limitations which the writer was supposed to place upon
his fancy.
In order to appreciate the arbitrary nature of the selec
tion of historic facts offered in these standard text-books
and treatises, let us suppose that a half dozen alert and
well-trained minds had never happened to be biased by the
study of any outline of history and had, by some happy
and incredible fortune, never perused a " standard " historical
work. Let us suppose that they had nevertheless learned
a good deal about the past of mankind directly from the
vast range of sources that we now possess, both literary
and archaeological. Lastly, let us assume that they were
all called upon to prepare independently a so-called general
historv, suitable for use in the higher schools. They would
speedily discover that there was no single obvious rule for
determining what should be included in their review of the
past. Having no tradition to guide them, each would select
what he deemed most important for the young to know of
the past. Writing in the twentieth century, they would
all be deeply influenced by the interests and problems of
the day. Battles and sieges and the courts of kings would
scarcely appeal to them. Probably it would occur to none
of them to mention the battle of Issus, the Samnite wars,
the siege of Nnmentia by the Romans, the advent of
Hadrian, the Italian enterprises of Otto I, the six wives
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of Henry VIII, or the invasion of Holland by Louis XIV.
It is tolerably safe to assume that none of these events,
which are recorded in practically all of our manuals to-day,
would be considered by any one of our writers as he
thought over all that men had done, and thought, and suf
fered, and dreamed through thousands of years. All of
them would agree that what men had known of the world
in which they lived, or had thought to be their duty, or
what they made with their hands, or the nature and style of
their buildings, public and private, would, any of them, be
far more valuable to rehearse than the names of their rulers
and the conflicts in which they engaged. Each writer
would accordingly go his own way. He would look back on
the past for explanations of what he found most interest

ing in the present and would endeavor to place his readers
in a position to participate intelligently in the life of their
own time. The six manuals, when completed, would not
only differ greatly from one another, but would have little
resemblance to the fable convenue which is currently ac

cepted as embodying the elements of history.
Obviously history must be rewritten, or, rather, innum
erable current issues must be given their neglected historic
background. Our present so-called histories do not ordinar
ily answer the questions we would naturally and insistently
put to them. When we contemplate the strong demand that
women are making for the right to vote we ask ourselves,
"How did the men win the vote?" The historians we
consult have scarcely asked themselves that question, and so
do not answer it. We ask, " How did our courts come to
control legislation in the exceptional and extraordinary
manner they do? " We look in vain in most histories for a
reply. No one questions the inalienable right of the his
torian to interest himself in any phase of the past that he
chooses. It is only to be wished that a greater number of
historians had greater skill in hitting upon those phases
of the past which serve us best in understanding the most
vital problems of the present.

The three unit courses in history that the commit
tee intends to outline are as follows :

(1) European history to 1600 or 1700 (including
English history and colonial American history).

(2) European history since 1600 or 1700 (includ
ing contemporary civilizations).

(3) United States history since 1760 (including
current events).
The best method of abbreviating the work in his
tory to two units, when such abbreviation is neces
sary, is still an open question.
The plan of the committee is to refer each period to
some historian who has given evidence of

" skill in
hitting upon those phases of the past which serve us
best in understanding the most vital problems of the
present," with the request that he give us a statement
of such phases as are useful to the high-school boy
and girl. This material will then be assembled, re
viewed, and referred to high-school teachers of his
tory for trial.

Economics.

[Statement prepared by Dr. Henry R. Burch, a member
of this committee.]

The study of that part of economics usually n-
ferred to as production and consumption should con
stitute the major part of the course in economics for
high-school students. While the subjects of ex
change, distribution, and economic programs should

each be given proper emphasis, it is clear that, be
cause of its essentially concrete and objective charac
ter, the study of production and consumption forms
the natural basis of an introductory course in eco
nomics. It is equally obvious that distribution, be
cause so theoretical and abstract, is the most difficult

phase of economics for high-school students to grasp.
The concepts of land, labor, and capital should be
vitalized by constant reference to the part they play
in national life. Under

" land
" should be treated

such topics as the agricultural, mineral, and water
resources of the United States, while proper refer
ences should be made at appropriate points to the
problems of conservation, irrigation, and reclamation.
Similarly, under

" labor," such concrete topics as
immigration, child labor, women workers, and indus
trial risks and accidents should be treated. Under
"
capital

" should be included, in addition to the
necessary theoretical discussion on the subject, re
lated concrete problems regarding banks, corpora
tions, trusts, and the effects of increased capital on
social happiness.
This study of land, labor, and capital should be
followed by an analysis of the productive system of
the United States. Here we may trace the develop
ment of American civilization along agricultural, in
dustrial, and commercial lines. The present status
of American agriculture, with its remarkable possi
bilities for future development through soil conserva
tion and agricultural science, should be grasped by
the pupil. The great industrial structure that has
been built up by means of inventions, large-scale pro
duction, trust organization, and labor co-operation
should be outlined. Finally, the pupil should be led
to appreciate the wonderful advance in transportation
facilities and the attempts to keep the activities of
corporations within the control of the government.
Concrete economic problems should be tjwii up
wherever possible in connection with that factor ot^f"o-
duction to which it is most closely related. A subject
like trusts, for example, may be treated under chc
caption of

"
business organization." The develop

ment of the trust from the early forms of business
organization through the corporation to the holding
company may be described and followed by a more
careful study of the details of trust organization. Its
advantages and disadvantages may be pointed out
and the efforts of the government to regulate its
activities described. If time permits (as in a com
mercial course, where a year instead of a term is often
devoted to the study of economics), the problem may
be studied more thoroughly by investigating the actual
workings of some well-known organization, such as
the United States Steel Corporation or the Standard
Oil Company of New Jersey.
In presenting other phases of economics, the same
general treatment should be observed. Every effort
should be made to have the pupil realize the impor
tance of investigation and comprehension of the in
dustrial world of which he is a part. For example,
under " exchange," it is not so important that the
high-school pupil understand the laws of value and
price, as that he shall know the effect of monopoly on
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price, the actual functions of money and credit, or
the operations of the modern promoter and financier.
In discussing the distribution of wealth, theory

1 necessarily plays an important part. Even here, how
ever, theories may be made real. Constant applica
tions of the theories of rent, interest, profit, and
wages are essential to their comprehension by the
pupil of high-school age. Diagrams and illustrations
from everyday life should be employed. The state
ment of those theories should be so simple and their
application so frequent as to dispel the atmosphere
of mere theory.
In concluding a study of elementary economics, the
pupil should be acquainted with some of the more
important programs of economic reform at present
engaging the attention of social workers. The stu
dent should, at the end of the course, be in a position
to see just what social workers, single-taxers, social
ists, organized-labor advocates, and government-
regulation enthusiasts are trying to accomplish. The
ideal of individual and social welfare will in this
manner be impressed upon his mind and serve as an
inspiration for his life work.

Civic Theory and Practice.
In comparison with community civics, this course
stresses the formal elements of civic thought. One
of the main purposes here is to help the pupil deter
mine the mutual relation of the forces and events
which he has been observing and studying through
out his school days. Such works as Wilson's

" State,"
Bryce's

" American Commonwealth," and Beard's
,
" American Government and Politics " will give the
pupil a deeper insight into the social actions of man
kind. A few titles from two of these books indicate
the type of knowledge that should be obtained by the
pupil:
Wilson's " State." Chapter I. Early forms of govern
ment; government rested first on kinship; early history of
the family; kinship and religion; reign of custom; compe
tition of customs: individual initiative and imitation. Chap
ter XIII. The nature and forms of government; govern
ment rests on authority and force; true nature of govern
ment; new character of society. Chapter 'XIV. Law: its
nature and development. Chapter XVI. The objects of gov
ernment; society greater than government; the state and
education.
Bryce's " American Commonwealth." Chapter 4. Nature
of the Federal Government; the House at work. Chapter 5.
The committees of the House. Chapter 9. General observa
tions on Congress. Chapter 29. Direct legislation by the
people. Chapter 39. The working of city government.
Chapter 54. Composition of political parties; appendix, the
lobby. Chapter G2. How the machine works. Chapter 68.
The war against bossdom. Chapter 74. Types of American
statesmen. Chapter 78. How public opinion rules. Chap
ter 84. The tyranny of the majority. Chapter 97. Woman
suffrage. Chapters 98-99. The fault and strength of Amer
ican democracy.

Frequent use will be made of well-written reports
published by public and private organizations on such
topics as sanitation, housing, pure food, child labor,
recreation, and social education. Emphasis on the
formal study must not be permitted to crowd out the

observation of actual conditions nor such experience
in social service as the time will permit.
The following tentative outline is offered only as
indicating the points of emphasis. It is given also in
response to demands for immediate aid by teachers
who desire to reorganize their work in civics.

I. Government and public welfare.
Fully two-thirds of the time should be devoted to
this topic. Here the pupil studies those activities of
the government which influence his life more fre
quently than those ordinarily classified -under the
next topic—Government machinery. Here he learns
how broad is the work of the Government and how
intimately it influences the life of the individual. The
real meaning of government dawns upon the pupil
when he learns of the roads, of the weather, of min
eral resources, of labor and commercial conditions,
and of many other things too numerous to mention.
Xon-governmental organizations engaged in work for
social improvement should be discussed in connection
with the governmental functions to which their efforts
are most closely related.

The following topics are suggested: (I) Health and
sanitation: Housing, pure food and milk, sewerage,
waste disposal, contagious diseases, statistics, medical
inspection of school children, health crusades.

(2) Education. (3) Recreation. (4.) Charities..
(5) Correction, juvenile courts, reform schools, etc.

(6) Public utilities: Transportation, light, telephone,
telegraph, postal system, water, etc. (7) City plan
ning: Sanitation and beauty.

II. Government machinery.
Local, State, National; legislative, executive, judi
cial ; courts and legal processes ; election and political
activities, including such topics as initiative and refer
endum.

III. The development of government.
Social psychology, democracy, the family, and other
social organizations.
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REUBEN GOLD THWAITES.

Reuben Gold Thwaites, noted historian and libra
rian, died on October 22, at Madison, Wisconsin, in
the sixty-first year of his life. Dr. Thwaites was a
prolific writer, a learned and accurate editor, and a
librarian, whose position as secretary of the State
Historical Society of Wisconsin was used to advance
the interests of the study and writing of the history
not only of Wisconsin, but of the entire West. His
greatest work was editing

" The Jesuit Relations "

comprising the reports of early American missionary
pioneers. The seventy-three volumes of this series
appeared within the space of five years (1896-1901).
He edited many other works, including " Early
Western Travels " (33 volumes) and

"
Original Jour

nals of Lewis and Clark." He was the author of a
number of historical writings, probably the best-
known being "The Colonies, 1492-1750"; biogra
phies of Father Marquette and of Daniel Boone, a
school history of the United States (with C. N. Ken
dall), and several short histories of Wisconsin.

REDEDICATION OF CONGRESS HALL.

On Saturday, October 25, the building in Philadel
phia known as Congress Hall, occupied by the Con
gress of the United States from December, 1790, to
May, 1800, was dedicated as a national memorial.
Erected on Chestnut Street, to the west of the State
House, now called Independence Hall, the building
was designed for the use of the county government.
But it had scarcely been completed, in 1789, when it
was assigned to the use of Congress for the ten years
that Philadelphia was to be the national capital.
During this decade the House of Representatives met
in the large first-floor room, while the Senate met in
a smaller room on the second floor, the remainder of
the second floor being given up to committee rooms.
From 1800 until 1895 the building was used for court
purposes ; since the latter date it has been occupied
by several patriotic societies. A careful and histori
cally accurate restoration of the old hall has now
been completed by the city under the direction of the
Philadelphia Chapter of the American Institute of
Architects.
President Wilson made the principal address at the
dedicatory exercises, speaking to a small gathering
of distinguished persons within the building, and later
appearing upon the balcony, as Washington in 1793,
Adams in 1797, and Lincoln in 1861 had appeared. In
his address the President showed that he was deeply
influenced by the historic surroundings :

" No Ameri
can could stand in this place to-day and think of the
circumstances for which we have come together to
celebrate without being profoundly stirred. There
has come over me, since I sat down here, a sense
of deep solemnity, because it has seemed to me
that I saw ghosts crowding in, a great assemblage
of spirits, no longer visible to us, but whose influence
we still feel as we feel the moulding power of history
itself." " My theme here to-day, my own thought,
is a very simple one. Do not let us go back to the
annals of those sessions of Congress to find out what

to do, because we live in another age and circum
stances are absolutely different. Let us be men of
that kind. Let us feel at every turn the compulsions
of principle and of honor which they felt. Let us
free our vision from temporary circumstances."
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